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Finding your way around the curriculum pack
The pack is broken down into 12 key aspects of spelling as set out in the Writing transcription statutory requirements for Year 1 and Year 2 (2014 National Curriculum).  Each section is supported by a variety of teaching suggestions and related resources.  Where specific examples are taken from the English appendix 1 these are referenced within each section.  Many of the strategies and games outlined within this pack can easily be used or adapted to cover different letter strings, phonemes or rules contained with the English appendix 1.  The pack can be used as a structured sequence of lessons or as a collection of ideas and resources for the teacher to dip into as and when appropriate.  
Each section has focused core activities which are expanded into 5 teaching elements:
· Setting the context – why is this useful?
· Quick ‘n’ easy – for those times when you only have a few minutes

· Time for more? – if you have 15 minutes or more

· How are you doing? – assessment opportunities

· Taking it home – home-learning opportunities

We’ve included links to each separate resource included in this pack so that you can access the resources directly on www.teachitprimary.co.uk.  We’ve also included the file number for each original resource – just pop this into Teachit Primary’s search engine.  Lots of the resources in this pack are Word documents, but we’ve also included links to interactive activities.  Please log in first in order to access any of these resources on Teachit Primary.

We hope you enjoy using this pack.  If you have any questions, please get in touch: email support@teachitprimary.co.uk or call us on 01225 788851.  Alternatively, you might like to give some feedback for other Teachit Primary members – you can do this by adding a comment on the Creative approaches – Spelling KS1 page on Teachit Primary (please log in to access this).
Curriculum coverage and mapping
Activities in this teaching pack meet the following requirements in the 2014 National Curriculum.  For the purposes of referencing within the pack the strands have been numbered.
Year 1: Writing – transcription.  Spelling
Statutory requirements

	Pupils should be taught to:

1. spell:
a. words containing each of the 40+ phonemes already taught
b. common exception words 
c. the days of the week
2. name the letters of the alphabet:

a. naming the letters of the alphabet in order
b. using letter names to distinguish between alternative spellings of the same sound
3. add prefixes and suffixes:
a. using the spelling rule for adding –s or –es as the plural marker for nouns and the third person singular marker for verbs
b. using the prefix un–
c. using –ing, –ed, –er and –est where no change is needed in the spelling of root words [for example, helping, helped, helper, eating, quicker, quickest]
4. apply simple spelling rules and guidance, as listed in English Appendix 1
5. write from memory simple sentences dictated by the teacher that include words using the GPCs and common exception words taught so far.


Year 2: Writing transcription – spelling
Statutory requirements

	Pupils should be taught to:

6. spell by:
a. segmenting spoken words into phonemes and representing these by graphemes, spelling many correctly
b. learning new ways of spelling phonemes for which one or more spellings are already known, and learn some words with each spelling, including a few common homophones
c. learning to spell common exception words
d. learning to spell more words with contracted forms
e. learning the possessive apostrophe (singular) [for example, the girl’s book]
f. distinguishing between homophones and near-homophones
7. add suffixes to spell longer words, including –ment, –ness, –ful, –less, –ly
8. apply spelling rules and guidance, as listed in English Appendix 1


9. write from memory simple sentences dictated by the teacher that include words using the GPCs, common exception words and punctuation taught so far.


Statutory requirements as set out above; where they are addressed in the pack:
	
	Statutory guidance as numbered above
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	3
	4
	5
	6
	7
	8
	9
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Section 1: Words we use a lot: high frequency words, numbers, tricky words (Statutory requirements covered: 1, 2b, 6a & 6c)
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Purpose: To learn to spell common exception words.  To investigate words with the same sounds but different spellings.  To increase familiarity with high frequency words within a context. 
Core activity: Number rhymes – using rhyming patterns to rehearse spelling numbers one to ten.
Why is this useful?
· The spellings of some numbers do not follow the regular phonic patterns children learn in Key Stage 1 and so this can lead to confusion when they attempt to write numbers as words.  For example, one is often misspelt as won, and two as too.  
Quick and easy 
· Ask children to suggest places where they have seen numbers both in words and in figures within the classroom and also prompt the children to give suggestions taken from a wider context.  Examples given may include car registration plates, house numbers, television listings etc.
· Children can be given iPads or digital cameras to record examples from the school setting which can then be used to create a great display for linking the numbers in words and digits.
Time for more
· Read a selection of number rhymes with your class.  Explain to the children that the poems are a simple way to help people to remember the order of the numbers one to ten.  Ask children to identify the words that correspond to each number.  Resource 23243: Numbers as words – traditional counting rhymes provides two examples of popular counting rhymes as simple interactive versions where words and figures can be interchanged.
· Ask the children to look at the rhyming words at the end of each line.  Then ask them to pick out the words which are numbers and the words which rhyme with them.  Write down the number and its corresponding rhyming word onto white boards.  Ask children to identify the graphemes (letters) which give the same phonemes (sounds) within the rhyming pairs.  
· Not all of the numbers in your chosen rhyme may have rhyming partners so ask the children to suggest rhyming words for any not covered and add those to the list.
· For a little more challenge continue the rhyme One, Two, Buckle My Shoe up to twenty so children can begin to recognize the numbers eleven to twenty.  Here there will be limited rhyming opportunities to explore as many end with teen.
· Ask the children to think of other words that rhyme with the number and add them to the whiteboard lists.  Create a display with the names of the numbers and the class’s suggested rhymes written next to them.
How are you doing?
· Conduct a shared writing session in which the whole class helps you to write an alternative version of one of the rhymes.  Ask the children to record their spellings of each of the numbers on whiteboards or scrap paper so a record can be kept.  Note the children’s awareness of rhymes and of the different ways in which these may sometimes be spelt.

Taking it home
· Ask pupils to find additional words that rhyme with the number words covered by looking in their reading books or asking family and friends.  Resource 23245: Rhyming words for numbers provides a selection of words for the children to sort into number rhyming groups.
Core activity: Tricky crosswords – using crosswords to explore structure of common exception words

Why is this useful?
· Frequent and varied rehearsal of common exception words will increase the children’s accuracy when spelling these high frequency words.  Often these words do not follow general spelling rules so the more opportunities children are given to try them out the better!
Quick and easy
· Play a simple game of guessing the word by giving clues.  Tell the children the category of word such as colours, question words, numbers up to ten then give the starting letter followed by the number of letters in the word and see if they are able to make reasonable guesses.
· Ask more able children to take the lead or provide children with word cards so they can take a turn at describing the word as set out above.
Time for more
· Display a simple crossword which includes a 1 down and a 1 across.

	1
					
						
						
						

	
	Ask the children to tell you what they can work out about the two words that complete the crossword: they need to start with same letter, one has four letters and one has five letters.


· Repeat using a different format and three words.

				1

		
	2

	3

				
						
						

	
	Ask the children to tell you what they can work out about the words that could complete the cross word: there are three missing words; one word has three letters, one word has four letters and one word has five letters; the second letter in number 1 is the same as the fourth letter in number 2 etc.


· Explain that further clues are given to help you work out the missing words.  For example 1 down could be ‘____ is the time?’, 2 across could be ‘My _____ is called Jane’ and 3 down could be ‘I _____ a bike’.  Discuss with children how to solve incomplete sentences by suggesting sensible words that would complete the clue.  Resource 23250: High frequency words – crossword provides interactive versions of simple crosswords using high frequency words that can be used as additional working examples. 
How are you doing?
· Resource 23251: High frequency crosswords are independent crossword examples using high frequency words that can be completed by more able children working independently or paired children who may need more support.  Further support can be given by providing the children with partially competed examples or by providing the answers for the children to then work out where they would fit.
Taking it home
· Provide children with sets of high frequency common exception words such as days of the week, months of year, colours etc. and ask them to create clues for each of the words.  One clue based on the number of letters in the word and one on the spelling of the word.  For example January’s clues could be: has seven letters and ends in y. 
Resources contained within Section 1
23243 Numbers as words – traditional counting rhymes
5
23245 Rhyming words for numbers
6
23250 High frequency words – crossword
7
23251 High frequency crosswords
9
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Name: 
 Date:


	Across

	2. Can I have _____ more? (4)
3. How many _______ want tuna? (6)
5. ___ no! This one is really hard! (2)
6. My sister is ______ Emma. (6)
7. David is my _____ brother. (6)
10. ______ shoes are so wet! (5)

	

	Down

	1. I _______ for some help. (5)
4. I ______ above me. (6)
6. ________ you move over, please. (5)
8. We ______ to watch TV. (4)
9. ___ Scott was cross. (2)

	

	Answers
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Name: 
 Date:

	Across

	1. “Let go!” I ____ (4)
3. I looked ____ of the window. (3)
5. ___ person at a time. (3)
6. “____ here,” I said. (4)
7. _____ you asleep? (4)
9. _____ some more. (4)

	

	Down

	1. Can I have _____ more? (4)
2. ____ you like this puzzle? (2)
4. _______ were two cars. (5)
7. _____ is it lunch? (4)
8. ___ are you doing? (4)

	

	Answers
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come
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there
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what
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Section 2: Recognizing and matching graphemes and digraphs to phonemes (Statutory requirements covered: 4 - words ending –y.  Vowel digraphs and trigraphs examples: i-e, ee, ea, ir, ow, ue, ew, ie, igh, or, aw, air, ear, are)
[image: image225.wmf]Purpose: To recognize which graphemes and digraphs are used to give a phoneme within a particular word.: ee, ea, ie, y, eyi-e, igh given as particular examples.  To practise writing words with a particular digraph. 
Core activity: Four corners – deciding which grapheme or digraph to use.
Why is this useful?
· As children progress through phonics in Years 1 and 2, they learn more sounds that can be spelt in various ways.  For example, the ee sound in keep could be confused with ea in steal, ie in chief, y in happy, and ey in money.  Children must recognize which grapheme or digraph is correct in the context of a certain word. 

Quick and easy
· Create a simple sound bag of objects or pictures which use the ee sound but that use a variety of different graphemes or digraphs to represent the sound, for example: sheep, money, tree, sea, chief, family and tree.  Also provide the children with corresponding words to match the items/pictures on separate cards.  Resource 23352: Matching words and pictures – ee sounds gives corresponding picture and word cards.
· Begin by asking the children to match the object to the word.  Challenge them to tell you which sound is common to all the words.  Then ask children to identify the letter or letters within each word that is creating the sound.  Discuss the fact that different graphemes and digraphs are creating the same sound.
Time for more
· Ask two children to stand at either end of the classroom with cards displaying the digraphs ea and ey.  Ask the rest of the class, in pairs or small groups, to suggest words that could ‘belong’ on either side.  List the children’s suggestions on the whiteboard or flipchart addressing any misconceptions along the way.
· Widen out the exercise to incorporate four corners (adding ie and y).  Repeat the above exercise with pairs or small groups generating words that ‘belong’ in the new corners.  Use this to highlight the importance of recognizing the correct spelling to use in a particular word.
· Taking the children out to a free space play the ‘Four corners game’ (Resource 23355: Four corners – digraph and grapheme word sets provide several different word cards for different phonemes which are produced by a range of graphemes and digraphs).  Display the digraphs for your focus the phoneme on cards in each corner: ey, ea, ie and y.  Using the set of word lists the children generated read out a word and ask the children to run to the corresponding corner.
· To support less able learners when it comes to their turn, ask one of the corners to sit down so they have fewer corners (two or three) to choose from.  For those looking for more of a challenge, extend the game by asking children to generate their own word (they can write this on a whiteboard) and to take it to the appropriate corner
How are you doing?
· The game itself involves quite a lot of informal assessment of children individually.  Future assessment ideas could be to provide children with a ‘right or wrong’ passage where they must spot where an incorrect spelling has been used.
For example: Wrap up warm with the wr and ph digraphs:

“Rap up warm” said Mum, or you’ll reck that new and wreally nice t-shirt and we’ll have to turn on the wradiators.  I phound my fone and went outside.  I put my watch on my rist and wran outside to play in the snow, I took some fotos on my fone.  Mum was rong, it wasn’t cold at all.  I restled with my wrude brother for a while and then got bored so I wrang my best friend and we made a snowman, my hands were so cold they were rinkly.  It was phantastic. 

I then went inside and am now riting it all down for you to wread.  That will be good for a fonics lesson. 
Taking it home
· Ask the children to take a sound home to look after for the weekend.  Explain that their sound will need to be fed on words that contain that sound but just like them it needs a balanced diet so they will need to find words that have different digraphs to represent the sound.  Children should report back on what their sound ate for the weekend!
Core activity: Child generated digraph displays – practising writing words with a particular digraph.
Why is this useful?
Displaying children’s phonics work is important; not only does it make words you have been learning visible and accessible around the classroom, but it also gives children ownership over the subject.  There are several display suggestions which could be dangled from the ceiling, attached to windows, stuck onto children’s desks or simply placed on your Working literacy wall.
Quick and easy
· Select a digraph and start a human word chain where a child suggests a word containing that digraph and another child joins the chain by suggesting a word and joins hands.  This helps to establish that words containing a specific digraph can often follow similar patterns.  Create a concertina of people by folding a long strip of paper and cutting out a simple outline of a person.  (Be careful to make sure the hands still link.)  Record the words the children suggest on to the paper people.
· Children who struggle to suggest words should be encouraged to think of rhyming elements which often come more naturally to them.  If your children are ready for a little more challenge ask them to write their suggestions on a whiteboard and then hold it up for all to see!
Time for more
· Display the digraph you are focusing on, for example ay.  Explain to the children that you only want to write down the words which you say that contain your focus digraph.  Ask the children to stand up/ raise their hand/ shout out if they hear a word containing the focus digraph.  For example: stay, behave, play, hay, they, day, favourite, saves.  Write all the words they respond to and address any words that are suggested which do not fit the digraph group.
· Provide the children with a concertina folded strip of paper to record their own digraph groups on to.  This can also be done as a group activity similar to the consequences game. Where children work in pairs or groups each recording their suggested word on the strip of paper and then folding it over and passing it to the next person to record their suggestion.  On opening out the strips of paper, children can see if any words were repeated and also if there are any mis-spellings.  Resource 23357: Digraph word group display templates contains blank recording sheets with a variety of different themes: snakes, walls, ladders, flowers, trains, spiders, footballs and piggy banks!
· Provide more able children with a dictionary and ask them to think of more creative words that contain the particular digraph you are using.  For those in need of a little more support, limit the number of words they need to find for their group and provide initial letters as a scaffold.
· Play a simple game of hangman using words taken from the digraph focus group.  Teachit Primary’s Hangman interactive is a great way to play this traditional game.  (Access to this game is restricted to subscribers of the site.)
Keeping track
· In pairs or small groups, provide children with a completed template taken from Resource 23357 that you have made that contains deliberate mistakes.  Give the children two different coloured highlighter pens and ask them to highlight all the correct words for the digraph group in one colour and all the incorrect words in another colour.
Taking it home
· Ask the children to create their own digraph flowers, glitter and paint at the ready, where children record words containing their focus digraph on to each petal.  Use the flowers to create a digraph garden display.  Additions could also include digraph caterpillars and butterflies.
Resources contained within Section 2
23352: Matching words and pictures – ee sounds
15
23355: Four corners – digraphs and graphemes word sets
16
23357: Digraph word group display templates
22
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	‘oo’ and ‘yoo’ sounds suggested word list
	ue

	blue

glue

queue

mute

fume

crude

fluke

fruit

chew

stew

grew

newt
	

	
	ew

	
	u-e

	
	ui


	/ai/ sound suggested word list
	ie

	fried

why

cried

pie

five

time

light

spice

sky

fight

kite

tight
	

	
	y

	
	igh

	
	i-e


	/ee/ sound suggested word list
	ie

	happy

thief

key

honey

money

leaf

steal

chief

funny

penny

least 
	

	
	ey

	
	y

	
	ea


	/er/ sound suggested word list
	or

	heard

learn

earth

term

word
work

worst

her

thirsty

girl

bird
	

	
	ear

	
	ir

	
	er


	/or/ sound suggested word list
	or

	dawn

drawn

lawn

ball

call

fall

for

cork

fork

fourth

pour
	

	
	aw

	
	a

	
	our


	/air/ sound suggested word list
	air

	stair

pair

chair

fair

there

where

everywhere

scare
bare

hare

stare

tear
	

	
	ere

	
	ear

	
	are
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Section 3: Recognizing, matching and blending digraphs and graphemes (Statutory requirements covered: 4 – new consonant spellings ph and wh & 7.  Vowel digraphs and trigraphs: ‘ea’, ‘ou’, ‘ai’, ‘ur’, ‘oy’, ‘ph’)
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Purpose: To match digraphs to words.  To blend a range of digraphs and letters to make words.  To recognize a range of graphemes and digraphs within words and to practise saying them out loud. 
Core activity: Digraph shop – recognizing digraphs to help build words.
Why is this useful?
· Children need to be able to recognize digraphs in order for them to build words.  In a digraph two letters make one sound (for example sh).  Consonant digraphs comprise two consonants (sh, ch, ph).  Vowel digraphs comprise two vowels (ea, ou, ai) or a vowel and a consonant (ir, ur, oy).
Quick and easy 
· Play ‘Chip to ship’ – write on the whiteboard or flip chart the two consonant digraphs sh and ch and ask the children to say the sounds they represent.  Add to both consonant digraphs the letter string ip.  Ask the children to read the words that have been created.  Ask the children to add other letter strings to each consonant digraph and then get the class to read the word.  Accept suggestions that create both real and pseudo words.  Resource 23358: Chip to ship – consonant digraph blending provides an interactive version of this activity.
Time for more
· Have your very own ‘shopping basket’ to show to the class.  (Alternatively, this could be a bag or a box.)  In your basket, have a selection of items or pictures which have sh and ch in them, for example: shoe, polish, chips, chocolate, shell, fish, chewing gum.  Ask children to come and pick items out and tell the class what they are.  Write these words on the board as you go along.  When the basket is empty, ask children what they notice about any common sounds they can hear in each word.  Establish that they all contain the: sh or ch sounds.  Now, ask children to sort the items according to which of the two digraphs they include so that you end up with a sh pile and a ch pile. 
· Provide groups with a shopping basket, or bag, of objects to sort into words containing different digraphs including vowel digraphs and consonant vowel digraphs.  Initially give the children the digraph pairs they are sorting the objects into then as they gain confidence, or for more of a challenge, ask the children to identify the pair of digraphs they are sorting.  Resource 23400: Digraph picture word cards provides an independent sorting activity giving examples of items and digraphs.
Keeping track
· Although the consonant digraph ph can be used to create the long /f/ sound, the short /f/ sound is not usually spelt as ph in short everyday words.  This however can be a common misconception.  Read the following selection of words and ask the children to call out ‘fish not phish’ if the word contains a short /f/ sound.
Word list: fat, dolphin, alphabet, phonics, fill, fun, elephant
Taking it home
· Ask the children to record items on a shopping list for a given digraph while they are out shopping.  Each child can be given a suitable digraph for their stage of development.  On return to school, children can share and compare their lists.
Core activity: Digraph cake making – blending digraphs and graphemes to make words
Why is this useful?
· Encouraging word building using a range of taught digraphs and graphemes helps build children’s confidence and independence when spelling words within their independent written work.  Allowing children to explore putting together combinations of digraphs and graphemes and then to use their decoding reading skills to see if they are correct.  Depending upon the stages of your children’s development, you may wish to focus on one particular digraph or a selection of digraphs.
Quick and easy
· Begin by breaking up familiar words into their individual sounds breaking them down into syllables or beats.  This can be done as a circle game where children say their name and the next person has to say how many individual sounds they can hear.  Names can sometimes throw up issues with unusual spellings and pronunciations so you could pass around animal names or classroom objects to break up into syllables.
Time for more
· Prepare a bag of metaphorical ‘flour’ in which the ‘flour’ is represented by a set of laminated grapheme cards.  (Keep these cards hidden from the children initially.)  You’ll also need: six plastic eggs, labelled on the bottom with a different digraph; and an empty tub of butter (also full of laminated grapheme cards).  Additionally, you’ll need a small collection of baking apparatus.  Explain to the children that these are the things you need in order to bake a cake and that when making words you also need different components.
· Write the words egg, butter and pin on the board.  Ask children to look at the word egg and to tell you how many different sounds it includes (2 - e /gg).  Do the same for butter (4 – b/u/tt/er) and pin (3 – p/i/n). 
· Now, ask one child to delve into the bag of flour, grab four graphemes and stick them up on the board.  Ask the children to see if they can make a word with the graphemes that have been selected.  Encourage the children to move the grapheme cards around to explore the different combinations and each time to try to sound out the word they have created.  If this isn’t possible then ask another volunteer to pick out four more graphemes from the butter tub to see if this now makes it possible to make a word.  Record any words that the children create on the board.  Repeat with different selections of graphemes.
· Then crack a digraph egg!  Ask a child to select one on the plastic eggs labelled with the digraphs.  Record the digraph on the board.  Challenge the children to use the digraph to create a word with the flour and butter graphemes.  Select new eggs to introduce new digraphs to create even more words.  Resource 23401: Making word cakes – blending digraphs and graphemes repeats the activity as an independent task and Resource 23402: Making word cakes – blending split digraphs and graphemes provides examples using split digraphs.
· Hand out a selection of the digraph eggs to individual children and then distribute some of the flour and butter amongst the rest of the children.  Ask the children to bake a cake by finding components to make a word.  Repeat several times.  If need be, prompt children to look back over the lists of words they have created.
Keeping track

· Present the children with an incomplete word and explain that it is missing an ingredient.  Ask the children to suggest graphemes which would complete the words.  More than one word may be created each time for example s _ t could be completed with a or i.  Only accept suggestions that make real words.
Taking it home 

· Resource 23401: Making word cakes – blending digraphs and graphemes repeats the activity as an independent task and Resource 23402: Making word cakes – blending split digraphs and graphemes provides examples using split digraphs which can be used as independent tasks to reinforce the word building children have done in class.
Core activity: Grapheme and digraph snap – recognizing digraphs to help build words.
Why is this useful?
· Within the Year One phonics screening test there is a variety of pseudo-words that the children must say out loud.  Children need opportunities to practise recognizing graphemes in both real and pseudo words.

Quick and easy
· Put a set of words on the board (both real and pseudo) and ask children to say them out loud. (stay, toud, cloud, found, play, glay, clay, troud, zay, scout, ploud, tray, vay, proud, froud). 
· Choose an alien/monster toy.  Explain that he comes from a different planet where they speak a different language.  Ask the children to look at the set of words on the board and to offer suggestions for the pseudo words that make up the alien’s language.  If they are not sure whether a word is alien or not ask them to try to place it in a sentence.
Time for more
· Still focusing on the words written on the board (as set aout above), ask children to suggest which words could be paired because they have similar sounds or spellings (for example, toud and cloud).  Accept all reasonable suggestions for the pairing of words including same digraphs or the same initial or final sounds.

· Now focus upon the digraphs in the words (ou and ay) and ask the children to match words according to these. 
· Ask each child to write one of the words from the group written on the board onto their own mini whiteboard and then to turn it face down.  Explain to children that we are going to have a class game of ‘snap’ where they must remember their word and only shout out snap if the word you choose from the board contains the same digraph as the word they have written. For an interactive version of the game where children have to spot a variety of matching digraphs in a mix of pseudo and real words try Resource 23403: Snap for real and pseudo words.

· 
To add an extra challenge introduce a rule into the game of snap where a ‘snap’ occurs when both words are pseudo even if they don’t contain the same grapheme.  If children disagree on whether a word is pseudo or not then encourage them to use dictionaries to find out. 
· Ask the children to think back to their alien visitor who spoke a language that contains only words with the digraphs ay and ou BUT remind them that those words were not in our language.  Ask the children to suggest pseudo words that would fit into the alien language.  Ask the children to write their suggested words on the board.

How are you doing?
· Give the children whiteboards or similar and say a variety of words (both pseudo and real) that contain the same digraph or grapheme and ask them to write these words down one at a time and show you.  Discuss how children have written the words looking at whether or not it is phonically plausible.
Taking it home
· Provide children with individual games of snap to take home and play.  Remind them that a snap can only occur if the word contains the same digraph.  For those children who are working at a higher level provide them with a template to create their own real and pesduo words for a given set of digraphs e.g. ie, ea , ow and aw.  Resource 23404: Digraph snap for real and non-real words gives a set of snap cards for the diagrphs ay,ou, ea and ie this resource can also be used to provide a template for creating their own snap games.
Resources contained within Section 3
23358: Chip to ship – consonant digraph blending
34
23400: Digraph picture word cards
35
23401: Making word cakes – blending digraphs and graphemes
41
23402: Making word cakes – blending split digraphs and graphemes
43
23403: Snap for real and pseudo words
45
23404: Digraph snap for real and non-real words
46
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	tie
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	royal
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	shirt

	
	circle

	[image: image55.wmf]
	glue


	[image: image56.wmf]
	statue

	
	blue

	[image: image57.wmf]
	straw

	[image: image58.png]



	saw
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Teaching notes
The digraph picture and words card below can be used in a variety of ways.  Simply print off a set.  (NB: for some of the following suggestions, more than one set may be required.)  Fold each card in half so the picture is on one side and the word on the other.  Then laminate each card.

Activity ideas:

· Using sorting loops or trays labelled with the specific digraphs ask the children to sort the cards into their digraph group.  This can be done by either the teacher reading the cards or the children looking at the picture sides only.  You can make this more challenging by not providing the labels for each digraph.

· Lay out all the cards words facing up.  Children can claim a card if they can read the card.

· Playing a game similar to Happy Families, children play as a small group and try to complete a family of digraph cards.  Share out the cards equally and then get children to ask the player to their left if they have a card with a digraph that they already have in their hand.

· Play a simple game of Snap in which the snap is made when two cards contain the same digraph.  Start by having the word visible and then make it trickier by playing with the picture cards facing up.

· Place all the cards with the picture card facing up.  Ask the children to turn over two cards to see if they can find a digraph pair i.e. two words contain the same digraph.
Name: 

Date:


	Look at the digraph on the egg.
	Choose any of the graphemes in the flour bag.
	Add in any graphemes from the butter.
	Mix them together in any order to make a word.
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Name: 

Date:


	Look at the digraph on the egg.
	Choose any of the graphemes in the flour bag.
	Add in any graphemes from the butter.
	Mix them together in any order to make a word.
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	scout
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Section 4: Linking words and definitions (Statutory requirements covered – 4.  Vowel and trigraphs: o-e, u-e, ir, ue, aw)
Purpose: To recognize and practise saying and spelling learnt words from their definitions. 
Core activity: Loop definitions – identifying the digraph used in the spelling of a particular word.

Why is this useful?
· Loop games are a fantastic learning tool to use in the classroom.  Not only do they involve all children (or a small group depending on your lesson) but they also encourage children to listen and respond to others around them.  Knowing a word contains a particular digraph often helps children to build the spelling of that word around the digraph.
Quick and easy
· Have a set of items at the front of the class covered by a blanket or sheet that contain the digraphs or graphemes that you are focusing on for example: glue stick, tissue, the number thirteen and a toy elephant.  Ask a child to reach underneath and pick out an item and hide it behind his/her back concealing it from classmates.  Tell the child to give the rest of the class two clues as to what the item is; one telling them about the spelling of the word for example the digraph it contains or the letter it starts with, and the other giving a clue about the meaning of the word.

· Repeat with other items and discuss how you could ‘define’ what an item is.  In the case of thirteen, this could be tricky for the children so discuss strategies; one before fourteen, one after twelve.

Time for more
· This activity works best as a small group activity led by an adult.  Hand out a set of loop cards to individuals or, depending on ability, in pairs.  Introduce the children to the idea of a loop game by explaining that on their card they have the answer to a question and also the next question itself!
· For this particular loop game, a child starts off by reading out the definition of the next word: ‘Use me for sticking things’.  The child who has ‘glue’ would have to recognize that s/he has the correct word and shout out ‘glue’.  The game continues in a loop until you finish with the definition for the child who first started.  If the loop becomes ‘stuck’ ask the child reading the definition to give a further clue which could link to the spelling of the word or be an additional definition of the word.  Resource 23406: Loop game word definitions provides a range of digraph patterns to practise.
· Resource 23407: Loop game word definitions – missing letters provides an additional challenge as some of the letters from the digraph words have been removed so children have to solve the clues and work out if the spelling would fit into their letter gaps.
How are you doing?
· Using words that the children have recently learned containing specific digraphs or letter strings ask the children to write definitions for each.  Dictionaries could be used if the children are uncertain of the meanings but their definitions should be written in their own words.  These could then be used to build digraph dictionaries.
Taking it home
· Give each child a digraph, or for lower ability, a grapheme where children use this as the initial letter, and ask them to find three items in their house that contain this.  For each item the children must attempt to phonetically spell the item and to write a definition of what it is.
Resources contained within Section 4
23406: Loop game word definitions
51
23407: Loop game word definitions – missing letters
57


	elephant
	I begin A, B, C, D, E, F, G, H …

	alphabet
	I am what you are learning to use now …


The cards below contain the digraphs ey, ph, ir, u-e and o-e.
	phonics
	I am a sea creature with a fin …

	dolphin
	Some people eat me at 
Christmas …

	turkey
	I live on top of a house and smoke comes out of me …

	chimney
	You put your shopping in me …

	trolley
	I am an animal that swings from a tree …

	monkey
	I am what bees make …

	honey
	I am what you pay for sweets with …

	money
	A class is full of boys and …

	girls
	Girls sometimes wear me …

	skirt
	I have wings and sit in a tree …

	bird
	I am the place after second …

	third
	I am the number after 12 …

	thirteen
	I have a drink because I am …

	thirsty
	If I win a race I come …

	first
	My toothpaste comes in a …

	tube
	I have 6 faces and I am a 3D shape …

	cube
	I am the month after May …

	June
	I type my work on a …

	computer
	I am a musical instrument …

	flute
	I am a word that means big …

	huge
	My dog chews on a …

	bone
	At the end of school I go …

	home
	I am not nice to people, I am …

	rude
	You find me on the ground …

	stone
	If I am on my own I am all …

	alone
	You put a letter inside me …

	envelope
	My teacher wrote one of these …

	note
	I am a big animal with a trunk …


	


	The loop cards below use words containing the digraphs ue and aw.

	b_ue
	Use me for sticking things …

	glu_
	I am the opposite to false … 

	tr_e
	Blow your nose with me please …


	ti_ _ue
	I begin with a ‘q’ and make you wait in line …

	_ueue
	My dog and cat have four of these …

	pa_
	When I am tired I ...

	_awn
	A bird scratched me with its …

	cl_w
	I am a colour with the sound ‘ue’ …
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Section 5: Compound words (Statutory requirements covered: 4 – compound words)
Purpose: To understand that some words are made up of two words and that each of these words is spelt as they would be on their own. 
Core activity: Word building – joining root words to produce new words with new meanings.
Why is this useful?
· A compound word contains at least two root words, for example, whiteboard, superman, dustpan, hairbrush.  As compounding is very common in English, children may have already come across compound words through their reading and will be familiar with them as common words.  Establishing that these words can be built up from root words enables children to spell these longer words.
Compound words may be written in three different ways:
· as one word – bathroom, lunchbox, headteacher, toothbrush
· hyphenated – cover-up, break-up, play-off, risk-taker
· as two words - pocket money, question mark, pop music
Most compound words are nouns, but some are adjectives or verbs.

· nouns include: coffee table, haircut, and screwdriver; 

· adjectives include: breath-taking, homesick, and awe-inspiring
· verbs include rubber-stamp, overtake, sunbathe
· The words which make up a compound word must each be able to stand alone, so hairbrush is made up of hair and brush.  This distinguishes compound words from those which are created by adding prefixes or suffixes to existing words.  For example, hairy is made up of hair, which can stand alone, and the suffix –y, which cannot, and doing is made up of do, which can stand alone and –ing which cannot.

Quick and easy
· Write the word play on the board.  Alongside, write the following root words: ball, ground and friend.  Ask the children which of these words can be put together with play to build a compound word.  Resource 12316: Compound word machines contains a simple interactive sorting activity to match up root words to create compound words.
· Using a set of root word cards (Resource 12139: Compound word dominoes contains a set of root word dominoes that can easily be used as separate root word cards) ask the children to find a partner that when put together with their root word will build a compound word.  Repeat to see if they can find a new partner to make a different compound word.
Time for more
· Explain to the children that compound words are words which are made up of two words joined together, for example hairbrush, football and playground.  Ask the children to identify the root words contained within a variety of compound words.  Resource 23430: Word sums breaks down compound words into their separate root words.
· Give the children a set of root word cards.  Explain that they can use each card more than once.  Set the challenge of creating as many compound words as they can setting a bronze level as between 3 and 5 words, a silver level as between 6 and 10 and a gold as over 10 new words.  Resource 23431: Word building challenge provides a template for children to record the number of words they produce.
How are you doing?
· Read the compound word passage below to the children and ask the children to stand if they hear a compound word and to call out the two root words that make it up.
Everywhere you looked you could see sunbathers.  Some were reading newspapers, some were sitting on deckchairs sleeping, and some were building sandcastles.

Children played football or cricket. It was as if the seaside was a giant playground. Instead of schoolteachers on playground duty, there were lifeguards to make sure everybody was safe.

Taking it home
· Ask the children to invent compound words of their own using everyday root words to create new words.  For each new word they will need to give a definition of the word including the type of word; noun, verb or adjective and what it means.  Resource 23433: Classroom compounds gives a set of made up words using common classroom words for the children to add new meanings to.  You could also use fruit as starting root words.  Colours and body parts also provide great starting points.
Resources contained within Section 5
12316: Compound word machines
61
12139: Compound word dominoes
62
23430: Word sums
64
23431: Word building challenge
65
23433: Classroom compounds 
66
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	ball
	play
	
	bin
	church

	ground
	cup
	
	yard
	any

	board
	break
	
	thing
	some

	fast
	gun
	
	one
	every

	powder
	any
	
	where
	grand

	body
	week
	
	mother
	white

	end
	paint
	
	board
	some

	brush
	waist
	
	body
	every

	line
	any
	
	thing
	up

	one
	earth
	
	stairs
	clock

	worm
	wind
	
	wise
	goal

	mill
	every
	
	keeper
	some

	body
	dust
	
	thing
	foot


· Play against a learning partner or in teams.
· Share out the dominoes equally between the players.
· The first player places a compound word domino onto the table.  

· The next player places a compound word domino so that a red word when joined with a blue word creates a compound word.
	ball
	play
	ground
	cup


· If a player is unable to make a compound word they miss a turn.
· The winner is the first person to put down all of their cards or to have the fewest cards left, when no more compound words can be made.
Name: 

Date: 

	playground
	=
	
	+
	

	lawnmower
	=
	
	+
	

	dustbin
	=
	
	+
	

	postbox
	=
	
	+
	

	suitcase
	=
	
	+
	

	breadboard
	=
	
	+
	

	treetop
	=
	
	+
	

	hairbrush
	=
	
	+
	

	handbag
	=
	
	+
	

	toothbrush
	=
	
	+
	

	armchair
	=
	
	+
	


Name: 

Date:


	every
	bed
	track
	grand
	cloth

	father
	one
	room
	table
	suit

	book
	where
	any
	mother
	case

	motor
	news
	bath
	bike
	paper

	tooth
	hair
	brush
	no
	paste


	
	Compound word
	Root words which make up the compound word
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Section 6: Chunking words by number of syllables (Statutory requirements covered: 4 – division of word into syllables, 6a, 6b, 6c, 7 & 8)
Purpose: To discriminate, orally, syllables in multisyllabic words.
Core activity: Syllable categories– sorting words by number of syllables.

Why is this useful?
· By developing an appreciation of syllable boundaries, children should be better able to break difficult words up when reading or spelling.  Each syllable is like a ‘beat’ in the spoken word.  

· The easiest type of syllables to introduce are closed syllables and open syllables.  In closed syllables the vowel is surrounded by consonants and the vowel sound is short where as in open syllables the vowel is not closed in and we hear the long vowel sound.  This becomes very useful when children are breaking syllables down to spell out words.
Quick and easy
· Using a large hand puppet, demonstrate how to break down the children’s names into syllables opening and closing the puppet mouth with each new syllable.  Encourage the children to repeat their name with the puppet and emphasise the syllables by asking the children to place a hand just under their chins so that when they say a word each syllable will press down their chin to their hand.

· Allow the children to take turns to use the puppet when reading out to the class or giving instructions so they become familiar with the idea of breaking words into syllabic chunks.
Time for more
· Read a selection of words containing between one and four syllables in turn to the class.  Ask the children to sort the words into groups by the number of syllables they contain.  Resource 23435: Syllable counter provides a syllable chunking activity.  Create a simple chart to display the words that fall into each category.
· Choose a theme for the children to provide examples for words that contain each number of syllables.  For example pets, colours, football teams, countries or topic based words.  For each word suggested they clap out the word or ask children to use the puppet talking method, described above.
· Using some of the examples from your syllable board (make sure the board is not visible for this part of the session) write down each syllabic part of the word onto separate cards.  Say one of the words slowly breaking it down into syllables and revealing each syllable card as you do so.  For an interactive version of this try using Resource 23436: Syllable break down.  Repeat drawing attention to the spelling of each part.  Again repeat but this time ask the children to record the spelling of the syllables onto individual whiteboard and compare their spellings with those on the syllable cards.  Here it can be useful to draw attention to whether or not the children can hear a long or short vowel sound in each chunk and this can help them decide if they need to close the chunk with a consonant or not.
· A further extension exercise can be to look at simple syllable-based poems such as haiku with the children.  Haiku have three lines: one of 5 syllables, one of 7, and a final line of 5.  The one below helps remind us of the pattern:

The first line has five
Then seven in the middle 
Five more at the end.
Simple themes such as the weather, seasons and colours can be used to as stimulus to write some haiku with the children initially as a class then working independently or in pairs.
How are you doing?
· Have ‘PE’ hoops set out with numbers 1, 2, 3 and 4 at the head of each.  In groups, give children familiar words (names, areas of school, nearby places) and ask them to place the words in the correct hoop according to the number of syllables it has.  Use this to note down any children who are still unsure or less confident.  Pictures could be taken to add to your Working literacy wall. 

Taking it home
· Playing simple syllable counting games can really help reinforforce learning at home.  Provide the children with a selction of syllable word cards or ask then to source their own words from reading books.  These can then be used to play simple snap games in which the ‘snap’ is achieved when the number of syllables match.  Resource 23437: Syllable tricks sets out a simple game and provides the syllable cards.
Resources contained within Section 6
23435: Syllable counter
69
23436: Syllable break down
71
23437: Syllable tricks
72


	rabbit
	elephant

	Jessica
	dog

	Angelina
	David

	Kate
	Nottingham

	York
	rhinoceros

	London
	independent
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	Monday
	Tuesday
	Wednesday
	Thursday

	Friday
	Saturday
	Sunday
	January

	February
	March
	April
	May

	June
	July
	August
	September

	October
	November
	December
	one

	three
	four
	five
	six

	seven
	eight
	nine
	ten

	eleven
	twelve
	thirteen
	fourteen

	fifteen
	sixteen
	seventeen
	eighteen

	nineteen
	twenty
	yellow
	purple

	blue
	green
	orange
	silver

	Manchester
	Liverpool
	Newcastle
	Hull


Multi syllable word cards
Section 7: Reinforcing high frequency word knowledge (Statutory requirements covered: 6a, 6c, 8 – common exception words & 9)
Purpose: To help children spell common words including those listed as common exemptions.  To use common words within sentences.  To recognize a range of Phase 5 high frequency words.
Core activity: Common words – recognizing the frequency of particular word usage within common language.
Why is this useful?
· The following activities focus on common words which are essential to enable us to communicate.  Many of these words are decodable (they can be sounded out by phoneme) at an early stage in children’s phonic development.  However, many are not easily decodable by the time children need to read and write them, as they may not have a knowledge of the grapheme-phoneme correspondences in words such as their, people, was, said and you.  If children are unable to read the most common words, they may become frustrated when attempting to read.

· The words which include less common spelling patterns are often called ‘tricky words’.  Even the most irregular still include some phonic regularity and very few include grapheme-phoneme correspondences which children will not eventually meet in other words.
Quick and easy
· Hand out cards showing several of the most common words, Resource 23438: common usage word cards top 100 provides cards showing the 100 most common words in the English language.  The number cards handed to each child will depend on their ability but ensure that the cards displaying: the, are, do, about, and, up, me, got, a, and, had, are included in the group.  Read out a sample text either from a class reader or a topic themed book and ask the children to count the number of times they hear their word.
· This activity can be repeated with different texts, changing the words the children focus on.  As children gain confidence the activity can be altered so the children are given a photocopy of the text and are asked to highlight the words which they are focusing on.
Time for more
· Using Resource 23438: Common usage word cards top 100 or Resource 23439: Tricky high frequency word cards depending on the ability of the children, cut out the words so that you have one hundred individual cards.  Choose a small selection of cards to demonstrate to the class and attach the cards face in to your whiteboard with sticky tack.  Ask a child to select one card and read it aloud to the class without showing the word.  Ask an individual or the class as a whole to attempt to spell the word on their individual whiteboards.  Then reveal the word so the children can check if they were correct.  This game can then be played as pairs using a selection of the common usage cards.  For each correct spelling the player gains a point.
· Write on the board a selection of simple sentences that contain a missing common word.  Ask the children to suggest words from the one hundred common usage word list that could be used to complete the sentence.  Ask them to attempt to complete the sentence by writing the word in the gap.  Continue with several different sentences using the common words you are focusing on.  Resource 14610: Missing key words offers an independent version of this activity.
· Extend this activity by asking the children to use the high frequency word list to create their own sentences; blank cards can be used to allow children to insert other words to complete their sentences.  Resource 23438: Common usage words top 100 can be laminated to provide individual word cards that are easily stored in envelopes for individual sentence construction.  Choose a selection of the children’s sentences to dictate to the class.  Focus on checking the spelling of HFW only for this activity.
How are you doing?
· For individual children select some ‘hot spot’ words that they can focus on as target words within their independent work for both reading and writing.  Have regular sessions in which you test individuals on their hot spot words and also make reference to these in marking.  As children become more accurate with their targeted words, update and replace these with new words moving on to trickier words when appropriate.
Taking it home
· Provide the children with a set of common usage cards to take home.  The number and indivdual selection will depend on ability.  Ask for parents to encourage children to spot these words within their independent reading books and when reading longer stories at home.
Core activity: The anagram challenge – revising the spelling of high frequency words including those which are common exceptions.

Why is this useful?
· There are many high frequency words in the English language that children need to become familiar with.  Focusing children’s attention on these helps to familiarise them with the correct spellings.
Quick and easy
· Choose three children from the class and give each one an A4 card or individual whiteboard with a letter on it, so that when the cards are arranged in the correct order they make a common word (for example all).  Ask other members of the class to come and ‘rearrange’ the children to make the word, thus drawing their attention to what an anagram is.  Repeat the activity with other children using different letters to make more common words, for example (little, house, them, there).  An interactive version of Anagram is available to Teachit Primary subscribers (NB You will need to be logged in to access this activity).
Time for more
· Present the children with a sequence of anagrams of high frequency words.  Challenge the children to complete the sequence within a set time limit offering points for every word correctly rearranged.  This game can be played in split class teams or in smaller groups.  To add support highlight the letter which the word starts with or provide the list of words that have been rearranged, in a different order of course!  Resource 23441: Anagram ladders – HFW provides examples of anagram sequences for independent working.
· Extend this activity for more able learners by challenging them to produce their own anagrams for the rest of the class to solve.
How are you doing?
· In groups, provide children with cards which have a common word and its matching anagram.  Half the children should have an anagram and the other half should have the word written correctly. Ask them to find their partner to match the anagram to the high frequency word.  Resource 23442: HFW anagram cards can be used to provide examples.
Taking it home
· Ask the children to write coded messages for you or the rest of the class to solve where the common usgae words they are focusing on are muddled into anagrams.
Resources contained within Section 7
23438: Common usage words top 100
76
23439: Tricky high frequency word cards
78
14610: Missing keywords
82
23441: Anagram word ladders – HFW
83
23442: HFW anagram cards
86
	the
	are
	do
	about
	and

	up
	me
	got
	a
	had

	down
	their
	to
	my
	dad

	people
	said
	her
	big
	your

	in
	what
	when
	put
	he

	there
	it’s
	could
	I
	out

	see
	house
	of
	this
	looked

	old
	it
	have
	very
	too

	was
	went
	look
	by
	you

	be
	don’t
	day
	they
	like


	come
	made
	on
	some
	will

	time
	she
	so
	into
	I’m

	is
	not
	back
	if
	for

	then
	from
	help
	at
	were

	children
	Mrs
	his
	go
	him

	called
	but
	little
	Mr
	here

	that
	as
	get
	off
	with

	no
	just
	asked
	all
	mum

	an
	make
	saw
	came
	oh

	now
	them
	can
	we
	one


	over
	say

	new
	back

	sound
	give

	take
	most

	only
	very

	work
	after

	know
	thing

	place
	our

	year
	just

	live
	name


	good
	before

	sentence
	line

	man
	right

	think
	page

	change
	mean

	great
	old

	where
	any

	because
	same

	through
	tell

	much
	boy


	follow
	put

	came
	end

	want
	does

	show
	another

	also
	well

	around
	large

	form
	must

	three
	big

	small
	even

	set
	such


	help
	went

	turn
	men

	here
	read

	why
	need

	ask
	land

	
	

	
	

	
	

	
	

	
	


Name: 
  Date: 


Add in the missing words and then colour the picture.  Use the pictures to help with tricky words.



	[image: image143.wmf]
	The autumn leaves floated down      .              the ground.
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	The scarecrow stood              .   the field.
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	The bowl was full            .  fruit.

	[image: image146.wmf]
	           . squirrel collected nuts for the winter.
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	The wind blew the leaves                    .            the tree.
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	The pumpkin lit.         the dark sky.

	[image: image149.wmf]
	The farmer was ready to plough         .              fields.
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Date: 

	


	Unjumble the letters to make a word

	dlocu
	
	High frequency words:

just

little

make

have

house

some

could

called

with

about

	sehou
	
	

	letilt
	
	

	ledacl
	
	

	thwi
	
	

	ekma
	
	

	veha
	
	

	emso
	
	

	touba
	
	

	tjsu
	
	


Name: 

Date: 

	


	Unjumble the letters to make a word

	thaw
	
	High frequency words:

down

asked

this

your

came

very

all

what

there

then

	ndwo
	
	

	ehret
	
	

	dksea
	
	

	nteh
	
	

	htis
	
	

	royu
	
	

	ecma
	
	

	lal
	
	

	ryev
	
	


Name: 

Date: 

	


	Unjumble the letters to make a word

	elppoe
	
	High frequency words:

were

from

will

into

saw

people

them

look

back

their

	mrfo
	
	

	ntoi
	
	

	mteh
	
	

	kool
	
	

	liwl
	
	

	ckab
	
	

	eithr
	
	

	asw
	
	

	eerw
	
	




	gib
	over
	vroe
	say

	yas
	good
	dogo
	before

	refobe
	follow
	lowfol
	put

	upt
	help
	phel
	new

	ewn
	back
	kacb
	line

	neli
	came
	meca
	end

	edn
	turn
	utrn
	sound

	dosun
	give
	vieg
	man

	anm
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	tigrh
	want

	antw
	does
	deso
	here


	reeh
	take
	keat
	most

	toms
	think
	kthin
	page

	geap
	another
	heranot
	why

	yhw
	only
	loyn
	very

	revy
	change
	angech
	mean

	anme
	also
	sola
	well

	lewl
	ask
	ska
	work

	kwor
	after
	faret
	great

	targe
	old
	lod
	around

	danrou
	large
	gelar
	went

	tenw
	know
	wonk
	thing

	tignh
	where
	wereh
	any

	yan
	form
	morf
	must

	stum
	men
	nme
	place

	lpeac
	our
	rou
	because

	seebacu
	same
	meas
	big


Section 8: Plurals of words including those ending in y (Statutory requirements covered: 3a & 8 – Adding -es to nouns and verb ending in -y)
Purpose: to develop children’s knowledge and understanding or regular –s and –es plurals.  To work out and remember a rule or generalisation for plurals of words ending with Y.

Core activity: Making plurals – discriminating when to add s or es.

Why is this useful?
· Most plurals are made by adding –s or –es to words (this applies for the plural of nouns and the third person singular of verbs.  For example, book – books, match – matches, run – runs, talk – talks, go – goes).  Some plurals are irregular: for example, sheep – sheep, foot – feet, mouse – mice, child – children.  Because children meet some of these irregular plurals in their early language experiences, they can be confused and may add –s or –es to words like sheep, man and mouse in their speech and later in their writing.  This activity focuses only on the –s and –es endings, but you may wish to develop it for higher ability children to include irregular plurals, and you may, in any case, address any misconceptions for all children if irregular plurals are mentioned.  You may wish to keep the following in mind:

· words in which the singular and plural are the same, e.g. cod, sheep
· irregular plurals such as: men, mice and feet
· words which are always plural, e.g. trousers, binoculars
Quick and easy
· Begin with some oral work related to pictures, Resource 23466: One dog, two dogs – plurals picture cards provides some simple images to demonstrate singular and plural, or use real objects from the class room such as pens, pencils, tables and boxes.  For example show the children one dog etc. and then pictures of two or more.  Ask them to say what they can see: a dog, two dogs; a witch, two witches; a bus, two buses.

· Next, do the same by simply naming something and asking children how they would say the name if there were two or more.  You could even make up some names for fictitious creatures or using characters from popular stories such as the The Gruffalo or the The Twits.
Time for more
· Explain that when we talk about more than one of something, an object or an action, we refer to it as the plural.  Look at some collections of objects from around the classroom: pens, pencils, counters etc. or use photographs of objects ensuring that the examples you select only require the suffix s to make them plurals.  Ask children to suggest how you might write the plural.  Always get the children to say the word aloud and emphasise the phonemes by segmenting and blending.

· Next, introduce some of the pictures which add –es in the plural, for example fishes, brushes, boxes, torches.  Each time you show one, write the word and the plural on the board.  Ask the children what they notice.  Can they see that –es is added when the plural is sounded in a different way?  For example, when we sound the word with uz or iz at the end as in busuz (buses) and matchiz (matches).  This creates an extra syllable or beat.  What else do the children notice about the singular versions of these words with the extra beat when plurals?  Point out the endings ch, sh, ss and x as common to all these words.
· Try some words which have not appeared so far and ask children to work in pairs to write plurals for: hatch, bush, dish, ditch, cup, shed, sock, wish, kiss.  Resource 23481: Adding ‘es’ or just plain ‘s’ gives a simple interactive sorting activity which can be used independently.
· Can they see a pattern?  Challenge children to work in small groups to work out a rule or generalisation and ask them to explain what they have found to the rest of the class.  For children who grasp the rule quickly, ask them to look for other examples of plurals which do not end with s or es.  Start them off by asking them to find plurals for: child, man, tooth, goose, woman, mouse, louse, ox, foot, sheep.
How are you doing?
· Dictate the following ‘silly’ passage to see if the children can independently apply the rule:

Two dogs found two bones.  Two cats tried on two hats.  Two foxes hid in two boxes.  Two dishes for two fishes.  Two brushes for two witches.

For those children requiring additional support, provide the children with the singular of the nouns included in the passage.
Taking it home
· Set a plurals hunt challenge in which children and parents/carers look for plurals in their home readers, books and comics, adverts or anywhere else they can spot them.  Differentiate with regard to the number you require the children to find and set a bonus challenge of finding any that don’t end with s or es.
Core activity: Making plurals with y – establishing a rule for words ending with y.

Why is this useful?
· When people talk about spelling rules they often refer to i before e except after c, which is not a particularly good rule as it has so many exceptions.  However, the rule for turning singular nouns ending in y into plurals is much more reliable and has hardly any exceptions (the plural of money is monies, but have you ever used the word monies?).
Quick and easy
· Take a selection of words ending in y.  Challenge the children to sort the words into two groups: monkeys (where the words has s added to make it plural) and babies (where the y is dropped and ie is added to make the plural.  Resource 23480: Words ending in ‘y’ – picture cards can be sorted into hoops.
· Ask the children if they can spot any similarities between the words that were babies and begin to establish a rule.
Time for more
· Look at a selection of nouns which end with y, for example:

baby, lady, boy, daisy, toy, key, monkey, party, story, body

Ask children to suggest what the plural of each should be and to answer orally.  Next ask them to suggest how the plurals should be spelled by recording their suggestions on their individual whiteboards.  Look to examine if the children are just adding s or trying to add –es or –ies in some cases.  The answers should be:
babies, ladies, boys, daisies, toys, keys, monkeys, parties, stories, bodies

· One of the best ways of enabling children to understand this rule is to challenge them to work it out for themselves in discussion with partners or groups.  Provide groups with words that end in y and ask them to work out the plurals rule.  This can be done on a computer where spellchecker will show them if they are correct.  Direct them to the letter preceding the y if they are struggling to establish the following: that words which have a vowel (a,e,i,o or u) before the y simply add an s for the plural, while words which have a consonant before the final y drop the y and replace it with –ies.
· Ask each group to work out a rule and to make a poster to present to the class explaining the rule and giving examples.

How are you doing?
· Use a selection of words that follow the rules for adding s, es and ies to a whole selection of words.  This can be down an s a simple dictation or as a quiz.  Resource 23482: Plurals the rules is an easy interactive that can be used as a class or independently.
Taking it home
· Ask children to teach the rule to their parents/carers to see if they can improve it.  Encourage children to bring their revised rules to school to discuss.
Resources contained within Section 8
23466: One dog, two dogs – plurals picture cards
92
23481: Adding ‘es’ or just plain ‘s’
95
23480: Words ending in ‘y’ – picture cards
96
23482: Plurals the rules
100
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	one dog
	two dogs
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	one book
	two books
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	one bus
	two buses
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	one witch
	two witches
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	one watch
	two watches
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	one glass
	two glasses
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	one brush
	two brushes
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	one fox
	two foxes
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	one box
	two boxes
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	fly
	berry
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	lorry
	boy
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	lolly
	toy
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	sky
	day
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	nappy
	pony
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	poppy
	way
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	chimney
	turkey
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	penny
	tray
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Section 9: Recognizing common homophones (Statutory requirements covered: 6c, 6f & 8 – homophones and near homophones)
Purpose: to be aware of common homophones/ near homophones and their spellings.
Core activity: Syllable categories – sorting words by number of syllables.

Why is this useful?
· Homophones are words which sound the same but have different spellings and meanings – homo means ‘the same’ and phone means ‘sound’.  Homographs are words which are written in the same way, but are sounded differently. The following are examples of homophones:

there/their/they’re, here/hear, quite/quiet, see/sea, bare/bear, one/won, sun/son, to/too/two, be/bee, blue/blew, night/knight
· There are hundreds of homophones in English and they can cause confusion with spelling and when writers select the wrong word.

· Different accents often have different vowel phonemes in particular words – for example, but has a different vowel phoneme in northern areas from the one heard in the south of the country.  Some pairs of words, therefore, are homophones in one accent but not in others.  So for some speakers, our and are are homophones; for other speakers the two words sound very different.  The same is true of won and one, and none and nun.
Quick and easy
· Hand out homophone fans to the children (Resource 23483: Homophone fan).  Look at each group of homophone: their/there/they’re, where/wear, too/ two/to, which/witch right/write and no/know.  Read out the following passage and ask the children to display the correct spelling.  This can be repeated with one off sentences or whole passages.
Sam didn’t know which way to go.  He didn’t know where to turn.  It was all too much and he began to cry.  There were two girls standing by the bridge minding their own business when they turned and saw Sam.  ‘Are you alright?’ they asked.
‘No,’ whispered Sam, ‘I don’t know which way to go.’  They showed Sam the right way to get out of the maze.
Time for more
· Write the words to and two on individual white boards and display these at either side of the classroom.  Say: I went to the shops and ask the children to point to the correct word on the board.  Ask the children to explain why that is the correct spelling linked to the meaning of each word.  Resource 8125: More homophones gives some example sentences to work from.

· Provide the children with a pair/group of homophones.  These can be differentiated to reflect each individual’s ability.  Ask the children to say or write a pair of sentences to demonstrate the meaning of each word. 
	leek/leak
	groan/grown
	where/wear
	warn/worn

	steel/steal
	aloud/allowed
	no/know
	hare/hair

	stair/stare
	stationery/stationary
	idle/idol
	bear/bare

	pail/pale
	principle/principal
	week/weak
	advise/advice

	tail/tale
	to/too/two
	hole/whole
	choose/chose

	here/hear
	for/four/fore
	piece/peace
	quiet/quite

	fur/fir
	poor/pour/paw
	waist/waste
	cloth/clothe

	more/moor
	pear/pair/pare
	mail/male
	site/sight

	sent/scent
	there/their/they’re
	course/coarse
	source/sauce

	isle/aisle
	rain/rein/reign
	new/knew
	allowed/aloud

	steak/stake
	road/rode/rowed
	fare/fair
	course/coarse

	past/passed
	veil/vale
	bridal/bridle
	break/brake

	mind/mined
	sleigh/slay
	meddle/medal
	threw/through

	find/fined
	weather/whether
	war/wore
	warn/worn


· Record each of the sets of sentences so they can then be collated to produce a book.  Ask the children to draw pictures to demonstrate each of the meanings within the context of the sentence they have suggested.
How are you doing?
· Focus on common misspellings: their/there/they’re, where/wear, no/know, two/to/two, right/write, witch/which.  Look for these examples within children’s own independent writing.  Provide children with word cards listing the different homophones they are focusing on within their independent writing.
Taking it home
· Resource 21356: Homophone squares is a great game to play at home!  Children are challenged to use words within the correct context depending on their spelling.  The game cards can also be used to play a simple snap or palmensim game, reducing the number of cards for less able learners.
Resources contained within Section 9
23483: Homophone fan
104
8125: More homophones 
109
21356: Homophone squares
110
· Each piece of the fan has a different homophone on it. 

· Cut the pieces out and fasten them together with a paper fastener to make a fan.

· You may want to print the pieces on card and laminate them.
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Name: ........................................................................... Date: ......................................
Learning objective: .........................................................................................................
Homophones are words which sound alike but have different meanings:
They won the football game, one-nil.
Read the words below and discuss with a partner which word you would use in a sentence.

	meat
	meet
	which
	witch
	weight
	wait

	new
	knew
	here
	hear
	made
	maid


Next, complete the sentences below.

1. The chocolate bar was _______ on the table a minute ago!

2. As a vegetarian, I don’t eat __________.

3. I ________ the answer to the question, but I didn’t put my hand up.

4. There were so many delicious pizza toppings that Jack didn’t know ________ one to choose.

5. The _________ cleaned my room in the hotel.

6. “_________ for me at the end of the road,” said Katie.

7. “No, I’ll ________ you outside the cinema,” replied Alice.

8. The evil _________ stirred her boiling cauldron.

9. “Are they __________ trainers?  They are fantastic!” admired Rory.

10. When I sat at the front of the classroom, I could _______ the teacher clearly.

11. The nurse wanted to check my height and my _________.

12. My Grandma ________ me an amazing chocolate birthday cake.
	





	



	their
	threw
	board
	days
	hour

	flew
	stair
	sail
	sell
	deer

	him
	warn
	buy
	mail
	dew

	allowed
	weather
	see
	pause
	steak

	ball
	wood
	ate
	to
	been

	saw
	rode
	seen
	knight
	blue

	eye
	sew
	bare
	be
	meet

	pray
	know
	write
	rain
	pair


	reign
	eight
	worn
	I
	there

	sore
	scene
	aloud
	bawl
	male

	bear
	bee
	bean
	blew
	no

	dear
	due
	cell
	flu
	right

	hymn
	whether
	daze
	road
	stake

	by
	our
	would
	meat
	bored

	stare
	night
	two
	pear
	through

	sale
	sea
	so
	paws
	
prey


Section 10: Spelling words ending with /dʒ/ sound (Statutory requirements covered: 8 – the /dʒ/ sound spelt ge and dge at the end of words)
Purpose: to be aware of the use of different letter strings to produce the j sound at the end of words.
Core activity: Making the j sound– when to use ‘dge’ or ‘ge’.

Why is this useful?
· The letter j is never used for the /dʒ/ sound at the end of English words. Children’s early spellings often have j at the end in their attempts at words like bridge, hedge and fudge (brij, hej, fuj).
· At the end of a word, the /dʒ/ sound is spelt –dge straight after the /æ/,/ɛ/, /ɪ/, /ɒ/, /ʌ/ and /ʊ/ sounds (sometimes called ‘short’ vowels): for example, hedge, badge, fudge, bridge and lodge.

· After all other sounds, whether vowels or consonants, the /dʒ/ sound is spelt as –ge at the end of a word: for example, cage, huge, privilege, oblige, stooge.  Note that very few words in English end with ege, ige and oge.
· In other positions in words, the /dʒ/ sound is often (but not always) spelt as g before e, i, and y.
Quick and easy
· Say the words: badge, edge, bridge, dodge, fudge, age, huge, change, charge, bulge and village emphasising the /dʒ/ (j sound) at the end of each.  Ask the children to identify the sound the words have in common.  Explain that when hearing this word at the end of a word it can be made by two different letter groups: –dge or –ge.
· Split the class into two teams: the bridges for –dge endings and the barges for –ge.  Repeat the list of words asking the children to stand if they think the word ends in their groups ending.  Award one point for each time that over half the group stand for the correct use of their ending.  Repeat the activity until more than half of the children consistently stand for their correct ending.
Time for more
· Display a selection of word cards with words ending in /dʒ/.  Ask the children to look closely at the /dʒ/ sound at the end of each word.  Which letters are making the sound /dʒ/?  Sort the words into two groups those ending in dge and those ending in ge.  Resource 23501: What no J? – words ending dge or ge is an interactive sorting activity.

· Look more closely at the words ending with –dge and those with –ge.  Challenge the children to work out a rule or generalisation for when to use –dge and when to use –ge.  Provide groups with a set of word cards to see if they can construct a general rule.
· If children are struggling with this, talk about the long and short vowel sounds and use plenty of examples, including familiar words, to illustrate what short and long vowel sounds are.

· Discuss any misconceptions and ask the children to spell some words with a /dʒ/ sound at the end.  You could include some pseudo words with long and short vowel sounds, or you could use names of real places which are phonically regular, such as: Axbridge, Cordbridge, Grange, Newbridge, Stocksbridge, Swanage, Wantage, Weybridge, Uxbridge.  Resource 23503: Spelling test marking – dge or ge is an interactive activity where children have to decide on the ending by applying the spelling rule. 

How are you doing?
· Play a game of pass the word where the teacher or a confident child says the word and then whispers the spelling to the next child in a circle.  Each child continues to whisper the spelling around the group.  The last child records the spelling on a whiteboard and displays it to the group. The group then decides whether or not the word has been accurately passed around!
Taking it home
· Resource 23504: Word building blocks – dge and ge is a simple adaptation of look cover write check where children are asked to break each word down into individual letters.  This home practice can help reinforce the rule.
Resources contained within Section 10
23501: What no J? – words ending dge or ge
115
23503: Spelling test marking – dge or ge
116
23504: Word building blocks – dge and ge
117

[image: image200.png]Sort the words into two groups, those ending ‘ge’ and those ending with 'dge’.
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Section 11: Words beginning with silent letters (Statutory requirements covered: 8 – the /n/ sound spelt kn and (less often) gn at the beginning of words)
Purpose: to understand that some words have silent k or g at the beginning.
Core activity: Old words with silent letters – /n/ sound.
Why is this useful?
· The silent k and g in words such as gnaw, gnat, knee, and knife, which are examples of Viking or Norse words, used to be pronounced.  However, new words from Latin and French came into the language, English started to sound more like those languages  and gradually the g and k became silent.  The letters are still pronounced in Scandinavian languages, so the ‘k’ in the Swedish word for knife (kneefe) is sounded.
· There are very few English words which begin with gn and not many beginning with kn, but some of the common words which children will encounter have silent letters, including know, knife, knock, knee, gnat and gnaw.  They will also discover words in which gn appears at the end with a silent g: for example, sign, design and foreign.

Quick and easy
· Hold up a collection of word cards showing words beginning with the letters k and g.  Ensure you have mixture of words that begin with silent letters.  For each card, ask the children to show whether or not you need to sound the initial letter by placing their finger to their lips and saying ‘shhhh’ for a silent start, or raising their hands like claws and roaring like a lion if they want you to sound the initial letter.
· Whichever signal is given, read the word as the majority of children have signalled.  See if the children are able to spot incorrect responses by repeating the words in sequence for a second time.
Time for more
· Hand out word cards containing words with a silent k and g and those in which the letters are sounded to pairs of children.  Ask the children to read the word on the card and decide between themselves whether or not they would sound out the initial. 
· Have two post-boxes or trays at the front of the class, one labelled ‘silent letter’ and the other ‘sounded letter’.  Ask the children to come up and post their word card in the appropriate box.  Take one card at a time from each box and read out the word as determined by the label on the box.  Ask the children to decide if they think the word has been correctly sorted.  For an independent version of this task use Resource 23510: Shh! – silent letters.

· Display the word cards taken from the now correctly sorted ‘silent letter’ post-box.  Ask the children to comment on what the words all have in common.  Ensure that they understand that a silent letter only occurs when it is preceding the letter n but also that they are not very many words still in usage where silent k or g letters occur as these are linked to old English.
· As the silent letter words are linked to old English there may be several that the children are unsure of the meanings of.  Set a dictionary challenge in which groups or pairs word trough several of the silent letter words to find their definitions.  Ask individuals to offer an explanation of the meanings of each of the words.  For less able children it may be appropriate to provide them with simple definitions for them to match.  Resource 23511: Silent letter word definitions is an interactive matching activity using words beginning with kn and gn.

· Bring the class together and ask one child to hold all the word cards and another to hold the definitions.  Ask the two children to show a card each to the class.  If the word matches the definition give a point to the class.  If it doesn’t, ask children to choose whether to change the word card or the definition card.  Keep doing this until a match is found.  Always ask the children to read the cards aloud together to help familiarise them with the vocabulary and pronunciation.
How are you doing?
· Read some of the definitions of the gn and kn words and ask children to write the word which matches on their mini whiteboards (or similar).  Ask them to show you what they have written and note which children require further support and which may be ready to look at more challenging words such as those where gn appears at the end.

Taking it home
· Ask children to find other words with silent letters and to bring a list to school.  These words could have silent k or g, but might alternatively have a silent b (e.g. thumb, comb, dumb), since many of these words occur in children’s early reading.

Resources contained within Section 11
23510: Shh! – silent letters
120
23511: Silent letter word definitions
121
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Section 12: Apostrophes – possessive and contractions (Statutory requirements covered: 6d & 6e)
Purpose: to understand and use contractions.  To understand how to use possessive apostrophes for singular nouns.
Core activity: Contraction action – missing letters.
Why is this useful?
· Most children develop speech using informal language where contractions in common usage.  As they develop their written language it is natural that they will want to express words that they are already using in their everyday language.

· In contractions, the apostrophe shows where a letter or letters would be if the words were written in full, (e.g. can’t – cannot).
It’s means it is (e.g. It’s raining) or sometimes it has (e.g. It’s been raining), but it’s is never used for the possessive.  (The cat licked its paws NOT The cat licked it’s paws).
Quick and easy
· Create some simple apostrophe cards and place them into a hat.  Write some common contractions onto the board but leave out the apostrophe e.g. Ill or cant.  Ask children to come and pick out an apostrophe from the hat and stick it on to the boards to show where it should be correctly placed.
· Offer the extra challenge of asking the child to also say the expanded word group in full.
Time for more
· Prior to the session, write down some simple sentences that contain common contractions on cards with the expanded word group shown on one side and the contracted phrase on the other.  Show the children one of your sentences with the word group written in full, for example: I will do that later.  Ask a child to read it to you.  Now flip the card over to display the sentence: I’ll do that later.  Discuss with the children what is different. If you have covered the apostrophe in your punctuation work, the children may be able to recognize it. 

· Explain that this apostrophe is used in a contraction (and that contract means to get smaller).  You’ll also need to explain that the apostrophe is there instead of letters used when I will was written in full.  Ask children to practise this by writing I will on their whiteboards, rubbing out w/i and adding an apostrophe.

· Establish a scoring system whereby the children gain one point for every correctly deleted letter.  Repeat with several different examples.  Add a little extra fun by treating the letters as targets and playing the game as an apostrophe version of space invaders!  Resource 23519: Contraction flip! provides several examples of contracted word groups.

· For an independent challenge, ask children to write down the contractions contained within a dictated passage.  Ask lower ability learners to record the contractions as opposed to the whole passage.  Resource 23520: Expand and contract gives a sample passage that could be used for the dictation task.
How are you doing?
· Show the children two versions of a contracted word group – one showing the correct contraction and one the incorrect.  Ask children to identify which is the correct version. 
Taking it home
· Set children the challenge of playing ‘Contractions Bingo’ in which they listen out and look for contractions being used – this could also be done when watching television programmes!  Resource 23523: Contractions all around us provides a simple template for the game.  See how many contractions children can spot over a weekend.  This should not only consolidate the learning, but should also reinforce the fact that contractions are used frequently in conversation and are an integral part of the English language.
Core activity: Put it where it belongs – showing possession for singular nouns.
Why is this useful?
· Children encounter possessive apostrophes in their early reading and often begin to put apostrophes into their early writing – sometimes whenever a word ends with s!  They are also surrounded by signs and notices when they walk around towns, many of which include apostrophes and some of which include misplaced apostrophes.  It is important that we explain correct usage to avoid embedding misconceptions.

· A rule to remember is that possessive pronouns do not have apostrophes: its, hers, yours, ours, theirs.  The only exception to this is one’s, including everyone’s, someone’s, and no-one’s. 
Quick and easy

· Prior to the session write the words cats, dogs, girls and boys onto post-its with each letter on a separate post-it plus a large apostrophe on a single post-it.  Display these words on the whiteboard.  Write on the board the following sentence so that the post-it word cats is contained within the sentence: The cats whiskers were wet with milk.  Remind the children that they will need to add in an apostrophe to show that the whiskers belong to the cat.  Ask an individual to come and insert the apostrophe post-it.  At this point do not include the use of plurals just singular nouns. 
· Repeat using the other post-it words and different sentences.  Each time, ask the children to identify where the apostrophe needs to go and to explain what belongs to the noun in the sentence.
Time for more
· Display and read the following piece of text with the children.

Most dogs like meat, but my dog’s favourite food is chips.  When we have fish and chips my dog’s tale starts to wag and he sits and begs for chips.  He gets a lot of mum’s chips, but my brothers eat all of theirs themselves.
Draw their attention to the first word which includes an apostrophe: dog’s.  Ask them why dog’s has an apostrophe here but not the first time the word is used?  Continue to explain why the apostrophe is required to show when something belongs to someone or something.  In Old English we would have said my doges favourite food is chips (someone may point out that chips didn’t exist then!).

· Continue to examine the rest of the text, establishing where and why possessive apostrophes have been used. 
· Choose some pairs of words showing plurals and singular possessives, for example: sisters and sister’s.  Ask the children to suggest sentences for either of the words.  You may need to discuss contractions further if children suggest things like: My sister’s the best at football or My dad’s very tall, as these are not possessive but short for sister is and dad is.

· Split the class into smaller teams of four or six.  Explain that you will be writing two words on the board as before but this time they will need to record a sentence on their team’s board using either of the words correctly.  For each plural that the correctly use in a sentence they will win one point but for each possessive singular noun they will win five points.  Repeat with several different examples.
How are you doing?
· Play a simple ‘thumbs up thumbs down’ game in which children put their thumbs up to show the need for a possessive apostrophe and their thumbs down if there is no need for an apostrophe.  Read out a selection of simple sentences containing examples of plurals and singular possessive nouns.  As the children gain in confidence, include sentences where both are used.  Resource 23529: Dogs or dog’s – singular possessive nouns provides some example sentences and can also be used as an independent assessment task.
Taking it home
· Ask the children to create simple sentences which they then need to illustrate with show the correct usage.  For example: The dogs were all barking loudly. and The dog’s bark was very loud. would have one cartoon showing several dogs barking and one with only one dog barking!  Resource 23530: Cartoon apostrophes to show possession provides a simple template with examples of words for the children to select from.
Resources contained within Section 12
23519: Contraction flip!
126
23520: Expand and contract
127
23523: Contractions all around us
128
23529: Dogs or dog’s – singular possessive nouns
129
23530: Cartoon apostrophes to show possession
131
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Double click the tiles to show the contracted word group.

They have all the best players.

He has got a new car.

It is sunny today. I do not like peas!
I could not find him!

We will do that tomorrow.
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Name: 
 
Date:
 

	



	Let me tell you about Ben and Millie.  They’re my best friends.  I hadn’t seen them for a week so I’d missed them.  We’ve done some really fun stuff together. I’ll always remember the day we went to Chester Zoo.  I’d stayed up all night wondering what the animals were going to be like.  Ben wouldn’t look at the lions, he’s a big softie.  Millie said she’d go again next week, but I don’t think my parents could afford it twice in two weeks.

	Looking for an extra challenge?

Try writing out each of the contractions you have found in full.


	

	
	didn’t
	don’t
	wouldn’t
	couldn’t

	tally
	
	
	
	

	
	he’s
	can’t
	it’s
	they’ll

	tally
	
	
	
	

	
	we’ve
	they’ve
	you’ve
	we’ll

	tally
	
	
	
	

	
	mustn’t
	she’s
	I’ve
	you’ll

	tally
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	I took the dogs for a walk.
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	The cats bowl of milk tipped over.
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	It’s my friends birthday 
today.
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	All the girls were playing football.
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	Helens car had broken down.
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	My cousins shop sold all my favourite sweets!
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	Two new boys joined my basketball team.
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	After school the childrens dad was taking them swimming.
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	The dogs were all barking loudly.
	The dog’s bark was very loud.

	
	

	

	
	

	
	


To access these resources please log in to the � HYPERLINK "http://www.teachitprimary.co.uk/" ��Teachit Primary website� and type 23243 into the search bar.





Match the words below to the number word they rhyme with.


Cut out each word and stick it onto the table to show which number it rhymes with.





To access these resources please log in to the � HYPERLINK "http://www.teachitprimary.co.uk/" ��Teachit Primary website� and type 23250 into the search bar.





To access this resource please log in to the � HYPERLINK "http://www.teachitprimary.co.uk/" ��Teachit Primary website� and type 23250 into the search bar.





Read each clue and think of an answer that matches the number of letter spaces on the crossword.  Think about where each letter is in the word!  Some of the letters have already been added to help you.





Read each clue and think of an answer that matches the space on the crossword.  Think about the number of letters in each word and where each letter is in the word!  Some of the letters have already been added to help you.





Cut out the words and picture cards.  Match each picture to a word.


Can you spot the different ways to make the ee sound?





How to play


Cut out and place the digraph/grapheme cards for the phoneme you wish to teach/test in four corners of a room or outdoor space.


Read out one of the suggested words from the phoneme group you have chosen.


Children then run to the diagraph/grapheme that they think shows the correct spelling for that word.





��
Write your chosen digraph on to the head of the snake.  Complete the segments of the snake by adding in words containing that digraph.


Cut out the snake along the spiral.  Attach a piece of cotton or string to the snake’s head to make a hanging display.�
�






��
Write your chosen digraph on to the centre of the flower.  Complete the segments of the flower by adding in words containing the digraph.  Cut out the flowers and attach a pipe cleaner or wooden stick to create a stem.  Digraph flowers can then be sorted into vases that share the same phoneme.


�
�






��
Write your chosen digraph on to the spider.  Draw out a large spider web onto a board or window (this can also be created by using dark wool).  Photocopy several flies for the children to write words containing that digraph and then attach them to the spider’s web.


�
�






��
Write your chosen digraph on to the first rung of the ladder.  Complete the segments of the ladder by adding in words containing that digraph.


�
�






��
Write your chosen digraph into the top segment of the pyramid.  Complete the segments of the pyramid by adding in words containing that digraph.  Group together diagraph pyramids that produce the same phoneme to create 3D phoneme pyramids.


�
�






��
Write your chosen digraph on to the engine of the train.  Complete the segments of the pyramid by adding in words containing that digraph.


�
�






��
Write your chosen digraph on to the side of the piggy bank and cut out and attach to the side of a small box.  Ask children to write words containing the digraph on to the coins and cut out and then post the coins into the box.  Create several different digraph piggy banks so children can sort words into the correct digraph piggy bank.


�
�






To access this resource please log in to the � HYPERLINK "http://www.teachitprimary.co.uk/" ��Teachit Primary website� and type 23358 into the search bar.





��
Look at the digraph written on each egg.  Mix in some graphemes from the flour and/or the butter to make a word cake.  Try to make more than one word cake for each set of ingredients.


An example has been done for you.





�
�






wh





a, t, e, l, i





s, p, r, o, l





what





ph





d, i, n, o, l, r





e, t, a, b, c, s





ew





b, l, g, r, ch





s, c, f, t, k, n, p





oe





g, s, p, a, m, r





t, j, h, f, w, d





au





l, h, c, n, e, d





s, g, u, t, o, r





ey





m, o, n, h, d, k





t, u, r, ch, i, m, l





��
Look at the split digraph written on each egg.  Mix in some graphemes from the flour and/or the butter to make a word cake.  Try to make more than one word cake for each set of ingredients.


An example has been done for you.





�
�






a-e





s, m, n, k








s, c, p, e








space





o-e





b, n, l, p, w








c, h, m, a, s, t





e-e





h, s, v, p








t, n, m, c, o, l, g








i-e








l, k, t, m, n, p





s, d, z, p, c, i





u-e








f, l, t, r, d, h








g, c, b, s, m, p








To access this resource please log in to the � HYPERLINK "http://www.teachitprimary.co.uk/" ��Teachit Primary website� and type 23404 into the search bar.





Cut out each of the snap cards.  Share them out equally between you and a partner.  Place the cards face down in front of you.  Both turn over a card at the same time.  Only shout snap if both words contain the same digraph (pair of letters).  If you say “snap” first you get to win the cards.  The winner is the player who has the most cards after five minutes playing.





Teaching notes:


Cut out and laminate the thirty loop cards.  Hand out a card to each child or pair.


The child holding the card with ‘elephant’ written on the left hand side begins the loop by reading out the definition on the right hand side of their card: ‘I begin A, B, C, D …’


The child who has the word that matches the definition read out then shouts out the word written on the left hand side before reading out the definition of a new word on the right hand side of their card.


Continue until the loop returns to the first child who will read out the word ‘elephant’.





Teaching notes:


Cut out and laminate the eight cards.  Hand out a card to each child, or pair, plus a dry wipe pen.


The child holding the start card with ‘b-ue’ (blue) begins the loop by reading out the definition on the right hand side of their card.


The children need to work out the answer to the clue and then decide if that word would fit into the missing letter spaces on their card.  Children can test whether the word would fit by writing on the laminated card with a dry wipe pen.


If the word does fit they then shout out the word before reading out the definition of a new word on the right hand side of their card.


Continue until the loop returns to the first child who began the loop.





To access this resource please log in to the � HYPERLINK "http://www.teachitprimary.co.uk/" ��Teachit Primary website� and type 12316 into the search bar.





Here are some compound words.  Look at each word and see if you can spot the two root words that join together to make the compound word.


football�
=�
foot�
+�
ball�
�
��
�
��
�
��
�






	��
Are you a word building champion?  Use the root words below to try and make as many new compound words as you can.  If it helps, cut out the words and try placing them in different combinations.�
�






To access this resource please log in to the � HYPERLINK "http://www.teachitprimary.co.uk/" ��Teachit Primary website� and type 23433 into the search bar.





Cut out each of the word cards below.  Read each word aloud and break it down into syllable chunks by clapping out the number of beats.  Stick each word onto the table to show the number of syllables (beats) in each word.


�
��
�






To access this resource please log in to the � HYPERLINK "http://www.teachitprimary.co.uk/" ��Teachit Primary website� and type 23436 into the search bar.





How to play:


Cut out the word cards below and place them face down.


Take turns to turn over two words.


If you turn over two with the same number of syllables you keep them as a ‘trick’.


The player with the most tricks when all of the words have been turned over is the winner.





off





The





his





up





in





to





of





 





Look at the anagrams below.  Each of them is a common word


that has been jumbled up.


Take a look at the list of the jumbled words to help you work out


what each anagram might be.





Look at the anagrams below.  Each of them is a common word


that has been jumbled up.


Take a look at the list of the jumbled words to help you work out


what each anagram might be.





Look at the anagrams below.  Each of them is a common word


that has been jumbled up.


Take a look at the list of the jumbled words to help you work out


what each anagram might be.





Teaching ideas:


Cut out the cards into individual anagram and word cards to play traditional games such as snap and pairs where children are looking to match the HFW with its anagram.


Cut out the cards as set out to create domino cards or loop cards.


Hand out the anagram cards and word cards separately and challenge the children to find their partner.


Use the anagram card to display coded messages for the children to solve.  Additional words may need to be added but leave these as unjumbled words.�
�
�
 





To access this resource please log in to the � HYPERLINK "http://www.teachitprimary.co.uk/" ��Teachit Primary website� and type 23481 into the search bar.





To access this resource please log in to the � HYPERLINK "http://www.teachitprimary.co.uk/" ��Teachit Primary website� and type 23482 into the search bar.





This game is to be played in pairs so you will need to print a game board and a set of cards for each pair of children. The cards will need to be cut out. 








Shuffle the cards and turn them face down.


Each child chooses a different coloured pencil or crayon.


Players take it in turns to turn over a homophone card.  They match it to the correct homophone on the board and then use both in sentences.  If their sentences are correct they can colour in their homophone on the game board.


The winner is the first player to make a square of homophone cards on their board.  e.g.


their�
threw�
�
flew�
stair�
�






�





To access this resource please log in to the � HYPERLINK "http://www.teachitprimary.co.uk/" ��Teachit Primary website� and type 23501 into the search bar.





To access this resource please log in to the � HYPERLINK "http://www.teachitprimary.co.uk/" ��Teachit Primary website� and type 23503 into the search bar.








Look closely at each word in turn.  Then fold over the word flap to hide the word you are trying to spell.  Write out the word each letter at a time into the spelling blocks.  Fold back the flap to see if you were correct.








	��
Look at each of the words below.  Decide whether or not you need to sound the first letter (shh!).�
�






To access this resource please log in to the � HYPERLINK "http://www.teachitprimary.co.uk/" ��Teachit Primary website� and type 23511 into the search bar.





To access this resource please log in to the � HYPERLINK "http://www.teachitprimary.co.uk/" ��Teachit Primary website� and type 23519 into the search bar.





Apostrophes can be used to contract word groups into single words.  Replacing one or more letters with an apostrophe and joining the separate words together.  For example:


must not becomes mustn’t


Read the passage below and circle any contractions you can find.





Look out for people using contractions when they are talking.  Look out for contractions in your books and try to spot contractions all around you in shops or on signs when you are out and about.  Every time you spot a contraction mark, it down on your board as a tally.





Look at each of the sentences below and decide if you need to add in an apostrophe to show that something belongs to someone or something.





Read the two sentences below.  Draw a cartoon to show the meaning of each sentence.





Choose one of the pairs of words to write a sentence and draw a cartoon to show their different meanings:


cars�
car’s�
teachers�
teacher’s�
schools�
school’s�
lions�
lion’s�
�
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